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Pupil premium strategy statement 

At Oak Lodge School we take responsibility for all our socially disadvantaged students 

and are committed to meeting their pastoral, social and academic needs within a caring 

special school environment. We have high aspirations for every student and believe that 

no child should be left behind. Every child is valued, respected and entitled to develop to 

his/her full potential, irrespective of need. This statement details our school’s use of pupil 

premium (and recovery premium for the 2021 to 2022 academic year) funding to help 

improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Oak Lodge School  

Number of pupils in school  203 

Proportion (%) of pupil premium eligible pupils 33.5 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2021-2022 

Date this statement was published February 2022 

Date on which it will be reviewed September 30th 2022 

Statement authorised by Lynda Walker  

Pupil premium lead Ginny D’Odorico DHT 

Governor / Trustee lead Emet Giltrap 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£ £73,535 

Recovery premium funding allocation this academic year 
£ £22,620 

Before completing this template, you should read the guidance on using pupil 

premium.  

Before publishing your completed statement, you should delete the instructions (text 

in italics) in this template, including this text box. 

 

https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
IAN KINGHAM
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Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£96,155 
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Part A: Pupil premium strategy plan 

Statement of intent 

All of our students have Education Health Care Plans that outlines their special educational 

needs. Barriers to learning are primarily developmental, for young people with SEN, their 

development is driven by the quality of the activities and interactions and experiences in their 

environment. Our aim is to use our pupil premium funding ensure we sustain positive outcomes 

for our disadvantaged children and young people. We place our focus upon enabling students’ 

progress in their social communication and interaction skills, offering tools for supporting their 

emotional expression so they can be successful competent and happy and have the best chance 

to access learning to follow their academic and vocational studies in areas of strength. We hold 

the view that if staff understand students learning differences, but also the perspectives of our 

young people it is fundamental to the process of developing relevant, meaningful, functional 

outcomes that are shared with families and by the children and young people. 

Our strategy is integral to the national program for recovery. Despite the fact special schools 

continued to offer face to face teaching for many of their disadvantaged students, for many we 

took their learning online with a blended model. There have been inevitable disruptions 

particularly in the context of relationships. Assessment of our student’s unique profile and their 

uneven presentation in terms of their strengths and skills has driven our strategy. All our 

pedagogy and practice is underpinned by the Social Communication Emotional Regulation 

Transactional Support SCERTS Model that offers a developmental framework for planning 

meaningful and relevant outcomes measured through each students Educational Health and 

Care Plan.  

Our aim is to support our students to develop skills towards some independence within school, 

home and the wider community.  

Our strategy is underpinned by evidence informed research, with a focus on achieving a good 

quality of life, as assessed against 8 quality of life indicators from the SCERTS Curriculum:  

Sense of other 

Sense of self 

Social membership and friendships 

Active learning and organisation 

Flexibility and Resilience 

Co-operation 

Happiness 

Independence (with support)  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challeng
e number 

Detail of challenge  

1 Teachers require ongoing training to teach English/ Literacy/ Communication and 
Mathematics. All our students have additional learning disability, a high percentage 
on the autism spectrum and many with a range complex intertwined co-occurring 
conditions, that present teachers a challenge to make the curriculum accessible but 
also relevant and meaningful. Particularly when there is a broad range of needs in 
the same class that require differentiation.  
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We would like to reduce our class sizes to offer more intensive teaching within areas 
of strength and interest. The Local Authority are under pressure for places and Oak 
Lodge is always oversubscribed, therefore we aim to create smaller ‘option’ groups 
for those with a talent or need a smaller nurture group. We have curriculum 
enrichment activities that is personalised through the curriculum.  

3 The partial school closures have inevitably impacted the academic and social 
emotional development of our disadvantaged students, we are seeing more frequent 
factors that impact students’ capacity to engage, as they often experience sleep 
deprivation. Students’ capacity to engage with classroom activities and motivation to 
learn can be limited and compounded by their complex additional needs including 
mental health needs.  

4 Recruitment in education is a challenge in line with the National picture. Arguably 
one of the greatest skill shortages is in special education, particularly since the 
Pandemic. Keeping our staff motivated and trained in specialist skills remains an 
ongoing priority for us. We value evidenced based practices and therefore run 
several research-based training programs for our Teaching Assistants.  

5 Families require more support since the Pandemic, mainly regarding issues with 
anxiety in their child or lack of sleep, linked to poor housing that impacts on their 
child’s well-being. Parents require input to support their child’s communication and 
understand and work with episodes of physically harmful behaviour.  

6 Generally, our students have greater challenges communicating and expressing 
their needs, including non-verbal communication. They have limited language to 
support social interaction, and this is barrier to engagement in the classroom and for 
the development of social networks. There is limited provision of speech and 
language therapy for support.   

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Staff have appropriate knowledge and skills to 
provide high quality teaching in core subjects 
despite the range of our student’s complex 
additional needs, including mental health 
needs, that is more evident since the 
pandemic.  

Staff provide high quality teaching and set 
meaningful outcomes so that students 
achieve well and make good progress 
towards their EHCP objectives in core areas 
literacy and numeracy.  
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Extending curriculum enrichment programs” 
Girls Group, Boys Group, Live Music Now 
enable more vulnerable students to access 
enrichment sessions as nurture groups. We 
want to continue to use our TA’s with talents to 
support the creation of unique, small intensive 
sessions with our disadvantaged students who 
have strengths or talents in some curriculum 
areas.  

Our students who are at risk of ongoing poor 
mental health are safe, happy and secure; 
are resilient to change; able to communicate; 
make choices; and are mentally healthy. 
These students have their interests and talent 
channelled in intensive sessions or small 
nurture groups.  

 

Teaching Assistants have a broader 
understanding of how to support engagement 
in the classroom and during unstructured 
times.  Staff will use action research methods 
to define a baseline and projected outcome for 
focussed support within the domains of 
communication and interaction, task 
engagement and emotional regulation.  

Staff will use action research methods to 
define a baseline and projected outcome for 
focussed support within the domains of 
communication and interaction, task 
engagement and emotional regulation.  

We hope to develop a community where we 
share and exchange practice and create new 
knowledge from within school. Following a 
series of training and sharing practice 
sessions led by teacher facilitators who are 
guided by the Centre for Inclusive Education 
at IOE, UCL’s Faculty of Education and 
Society we will continue to build in 
opportunities for staff development and 
twilight learning sessions.  

The Relationships and Sex Education (RSE) 
and Covid Recovery Program extends to 
offering essential family support using our 
therapy team and parent counsellor.  

Families can access appropriate support 
offered by services, they continue to be 
supported with any home learning activities, 
home visits and continued therapy links via 
zoom continue to take place during any 
interruptions. Mechanisms for 
multidisciplinary working / TAC meetings etc 
enable parents to link with other 
professionals. 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 
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Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £2,916.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Power of Reading 
program and training for 
staff 

The Power of Reading is a long-standing 
programme with a rich evidence base 
and has raised achievement in over 4200 
schools. 98% of teachers report 
improved engagement in children’s 
reading and 97% saw an improvement in 
children’s writing. The Power of 
Reading meets all requirements of the 
National Curriculum. Pupils who are part 
of the programme have been shown to 
make an additional six months progress 
compared to their peers. 
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Maths for Life 
resources and staff 
CPD 

This is a program that has maths 
resources and associated CPD for 
beginning teachers who may need 
models of best methods for teaching 
maths in an SEN setting it is particularly 
aimed at supporting students with 
Downs Syndrome and was 
recommended by the Local Authority  

1 

White Rose Maths 
resources, planning and 
staff CPD 

White Rose is recommended by a 
number of successful schools. They 
were a winner of the Bett awards for 
maths 2021 and as they have all 
resources online students can continue 
their learning despite interruptions. The 
highly visual and intuitive resources and 
the fact they are fully editable make 
them ideal for our teachers to adapt to 
each students needs. It follows the NC 
Post 2014, a lot of the learning content 
is in video format that our students find 
easier to engage with than a real 
person!   

1 

 

Speechlink 

Although this is an assessment tool 
for assessing speech language and 
communication, we are only using 
the online resources for teaching 

1 
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and learning to support the 
development of language and 
literacy skills. Teachers have run a 
trial of the software and feel it makes 
a significant contribution to the 
engagement with literacy and 
complements teacher assessment of 
skills such as comprehension and 
sequencing.  

Phoebe Caldwell 
Intensive Interaction 

There is a body of evidence arising 
from research that appears 
consistently supportive of claims of 
increased social interaction between 
staff and students. Intensive 
interaction also has the potential to 
underpin better understanding of the 
sensory differences that lead to 
sudden dysregulation in students, 
particularly autistic students. Leading 
to improved mental health of the 
students and increased tolerance of 
engagement and increased attention 
and engagement in group learning 
experiences.  
 
We aim to share this across the 
whole staff team to underpin all C~PD 
with this ethos, but also some families 
to support them to enjoy positive 
experiences with their child. 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 64,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Appointment of 
Communication 
Specialist Teacher  

The communication Trust document 
that communication support needs 
to be embedded in the classroom in 
all natural routines and not isolated 
to direct 1:1 sessions with a speech 
and language therapist.  

1 and 6 

Art Psychotherapist  Art has been known to provide 
therapeutic elements for children 
with special educational needs for a 

3 
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long time. Using Art materials with a 
qualified and registered Art 
Therapist can help to relieve difficult 
feelings in a non-verbal way. 
Offering this option to engage in 
therapy without talking is essential 
for our students.  

 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 29,239 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Our focus for pastoral 
was to provide more 
home visits and team 
up with the family 
counsellor to support 
families to apply for 
services they may be 
eligible for such as 
out of school inclusive 
projects.  

We have appointed 
our Assistant 
Headteacher into a 
new role for mental 
health and wellbeing. 
She is now co-
ordinating all the 
family liaison for 
transitions and 
currently studying to 
be an Advanced 
Mental Health 
Practitioner as part of 
the government 
Initiative. We are 
funding our parent 

Parents provide an essential role in 
supporting their child but it is well 
known that parents of SEN children 
have a range of experiences that are 
not positive linked to the fact they 
have a child with a disability., Many 
parents are isolated and therefore not 
have social networks to offer support. 
Often the school is the only source of 
support for many of them  

3     5  
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counsellor to from this 
budget allocation  

Teaching Assistants 
project at UCL was 
based on providing 
enhanced support at 
unstructured times like 
breaktime and choice 
time or sensory 
breaks.  

 

We allocated a budget 
to enhance our 
playground equipment 
and classroom 
equipment to offer 
more games and 
activities for the 
students like Nintendo 
Wii, outdoor 
playground games 
and weatherproof 
storage boxes. We 
also enhanced the 
quality of our sensory 
resources in our 
“swing room’ to 
provide regular 
vestibular activity to 
support emotional 
regulation.  

 

We are funding 
overtime for TA 
projects x term and 
purchasing the 
playground equipment 

This project is influenced by the ' 

Maximsing the Impact of Teaching 

Assistants by the EEF. The project 

summary was published this year in 

2021, stating the issue arise when 

TA's are expected to run stand-alone 

interventions, but in special schools 

they work differently as a team in the 

classroom. There are no evaluation 

programmes that help schools use 

teaching assistants in whole class 

settings, which is how the majority of 

TAs in special education spend the 

majority of their time. Evaluating this 

research-based intervention would 

help to fill that gap. TA workshops 

were run as a pilot to generate 

practice lifted from the SCERTS 

framework around transactional 

supports. We asked Ta's to carry out 

some action research and document 

and present the outcomes. We have 

trailed this as part of a UCL Institute 

of Inclusive Practice small scale 

project and now we want to run it on 

a whole school scale for a year to test 

its efficacy and develop materials for 

a wider audience to improve 

outcomes for SEND children across 

the Borough. 

Schools struggle to demonstrate the 

impact of Continued Professional 

Development on outcomes of pupils, 

however, systematic and meta-

reviews such as Cordingley et al. 

(2015), which use a broader inclusion 

criteria for papers, have concluded 

that CPD can have a positive impact 

on outcomes.  

3  4   5   
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Children with SEND have particular 

challenges in developing self-

advocacy in terms of ‘making yourself 

heard’. For example: being enabled to 

influence the decisions that influence 

their life through communicating 

needs and aspirations, being listened 

to and adults acting on your requests. 

Students find breaktimes particularly 

difficult given their social challenges.  

 
  

 

Total budgeted cost: £96, 155  

 
 

 

 



11 

 


	Pupil premium strategy statement
	It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school.
	School overview

	Before completing this template, you should read the guidance on using pupil premium.
	Before publishing your completed statement, you should delete the instructions (text in italics) in this template, including this text box.
	Part A: Pupil premium strategy plan
	Statement of intent
	Challenges

	This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Intended outcomes
	Teaching (for example, CPD, recruitment and retention)



